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Abstract
The use of languages other than the target one in foreign language teaching (FL) contexts has been
interestingly gaining ground recently. A multitude of research has shown that though dogmatically
no other language than the target language should be used in the FL classroom, L1 is used by many
teachers and learners. It is noteworthy that managing the class and building relationships with the
learners are crucial to the success of the lesson; yet they cannot be realized via the target language,
especially with less proficient language learners. This article falls into the realm of translation use
in foreign language teaching. It attempts primarily to bridge the gap between theory and practice,
through suggesting a set of practical guidelines for teachers wishing to implement translation into
their classroom. These guidelines are meant to model the judicious use of L1, and thus answer
teachers’ queries about where to introduce L1 exactly within the lesson procedure, and by means
of which tasks. In order to achieve a maximum of teacher-friendliness, the suggested guidelines
are designed in reference to a lesson procedure based on the textual approach, with the
implementation of translation-based tasks throughout the phases of the lesson, while mentioning
the aim behind the use of L1 each time a translation task is introduced.
Keywords: EFL; Translation; Lesson procedure; Guidelines; L1; Mother tongue.
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Introduction

Under the umbrella of the grammar translation method that was introduced in the nineteenth
century and continued to be used along the twentieth, L2 was predominantly taught via L1, with a
focus on linguistic form and grammar (Ghobadi and Ghasemi, 2015).

However, it was gradually displaced by the shift of focus from the written form to the spoken one
in the light of newer approaches, such as the direct method, the audio-lingual method, the
communicative approach, the natural approach, and the task-based approach. These approaches
focus primarily on learners’ exposure to the target language through engaging them with authentic
materials, rather than relying on explanations in their native language (Shin, Dixon, & Choi, 2019).
By the emergence of the communicative approach no room was left for L1 in the FL context, as this
approach advocated the use of authentic language in the classroom with a maximum of exposure to
the target language, in addition to production possibilities (Bruen and Kelly 2014).

As English preserved its position as lingua franca, it continued to overspread all over the globe.
Consequently, related research has multiplied, seeking to comprehend how language is learnt best,
and thereby how it can be taught most efficiently. The multilingual aspect characterizing the world
today had had an impact on views about how language can be taught best, mainly in terms of
introducing languages other than the target one in the classroom. Thereby, what was assumed for
decades about the necessity of using the target language solely and never any other one surfaced
the debate and gained more advocacy than ever before, backed by scientific evidence.

Research works surveying L1 use in foreign language classroom revealed a growing tendency
among teachers to use it for many purposes, such as instruction, classroom management, and
building relationships in the classroom (Shin, Dixon, & Choi, 2019). Reckoning these advantages,
in addition to the effectiveness potential empirical research has shown, we tend to leverage L1
implementation into the FL teaching practice through this article which aims primarily to offer
teachers a set of practical guidelines. The latter are presented in a form of an L1-based model
lesson plan whose procedure is backed by the textual approach. This lesson plan model samples
the introduction of L1-based learning tasks throughout the lesson phases, while noting the aim
behind the introduction of L1 in each phase. It is noteworthy, that in this very context translation
is used as a scaffolding strategy. Thence, it is meant to fade in the classroom gradually as learners’
proficiency level of the target language raises.

1. Review of the literature

Research related to the use of students’ native language in foreign language teaching and learning
started trending toward its allowance in the early nineties. The change was gradual but steady over
time, as backed by certain scholars who took a positive view towards it based on their belief that it
can offer a practical contribution to the learning of the target language (Hall and Cook, 2012). As
throughout the years, more and more experts were coming around to the idea that a student's first
language has a role to play in learning a new one, as long as it is done appropriately. Certainly, it
was a slow evolution of thought, but studies and certain teachers' experiences lent support to the
view that L1 did not necessarily have to be avoided at all costs as it has been admitted.

In this context, it is worthy to refer to the exhaustive exploration of the related literature conducted

by researchers Jee-Young Shin, .. Quentin Dixon & Yunkyeong Choi (2019). The latter reviewed
published articles dealing with the use of L1 in foreign language classrooms from 2011 until 2018.
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Thereby, their work came as a continuity of the one conducted by Hall and Cook (2012) which
covered existing L1 studies until the first half of 2011.

Shin et.al (2019)’ study analyzed 55 papers, all of them were categorized in references to their
aims into one of the following areas: extent and impact of L1 use, factors influencing mother tongue,
second language use, beliefs and attitudes towards mother tongue and second language use, and
finally, the effectiveness of mother tongue use on second language skills. The study showed that
most of recent research works seem to agree on the fact that using students’ first language (L1) is
a natural part of foreign language (FL) classrooms at all levels; and that there is growing evidence
that intentional and judicious use of L1 can help them acquire their target language. That is to say,
the overall outcome of these research works posits that allowing some L1 use is likely to aid the
language learning process rather than to hinder it, provided that it is used judiciously enough.

Shin et.al (2019) found out that 44% of studies related to L1 use and which were conducted during
the determined period, targeted teachers and students attitudes and beliefs towards L1 use. In this
sense, it is noteworthy that Liu and Zeng (2015), Tsagari and Diakou (2015), and Yao (2011), Shin
et.al (ibid) state that the majority of the studies showed that the participants, teachers and students,
acknowledge the importance of the use of L1 for the purpose of learning the second or foreign
language.

Other studies whose results concurred with the previous ones include the one conducted by Chiou
(2014). The latter looked specifically at how Taiwanese college students at different English
proficiency levels felt about using L1 in class. Having surveyed over 900 students, it was found out
that all the groups were open to L1 use; however, the lowest proficiency level students preferred it
the most.

These findings were supported by Macaro and Lee (2013)’s results of the study which they
conducted with over 300 college students and almost 500 elementary school kids. The latter were
asked about their thoughts on incorporating the first language. Both adults and children agreed that
L1 is a valuable tool in foreign language learning. The study showed also that the adults were more
comfortable than kids were with using the target language only. The researchers suggested that this
might be due to the fact that the adults had more experience learning languages and a better
mastery, allowing them to handle the classroom situation with the target language only.
Nonetheless, adults acknowledged a place for L1.

Overall, all these studies converge on the idea that the students and teachers believe that the use
of L1 in the FL classroom benefits the learners. However, the dose of L1 and the way it is
incorporated play a pivot role in ensuring its usefulness.

Shin et.al (2019) study covered also studies that investigated the usefulness of L1 in teaching and
learning vocabulary, grammar, and writing.

The study covered as research on L1 use in learning vocabulary conducted by Samian, Foo, and
Mohebbi (2016). It examined vocabulary learning with 95 Iranian high school students studying
English. The students were divided into three groups. The first was asked to provide Persian (L1)
translations for new English words from three reading passages using a bilingual dictionary, and
were dubbed the “giver group”. The second, dubbed the "receiver" group, was asked to read the
same passages, but they included the Persian translations added by the giver group. As for the
third, they were assigned as the "comparison" group, and were asked to read the passages without
any translations. On two time points, two days and four weeks later, the two groups were tested
using fill-in-the-blank and translation exercises. The test results showed that both the giver and
receiver groups performed significantly better than the comparison group on these post-tests.
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Besides, interestingly, the giver group showed the most improvement on the fill-in-the-blank test
after four weeks. By generating their own translations, they appeared to form stronger connections
between the new English words and their Persian meanings.

As far as L1 use in teaching and learning grammar is concerned, Shin et.al (2019)” study covered
two research works, one conducted by McManus and Marsden (2017) and the other by Viakinnou-
Brinson et al. (2012). The one conducted by Viakinnou-Brinson et al. (2012) looked at how
students learned grammar concepts when taught only in the second language (L2) versus when
being taught using both L2 and their first language (L1). The tests showed that the group that just
used L2 examples to explain the grammar rules showed more improvement from a pre-test to a
post-test on multiple choice grammar questions, while the group that was taught using both L1 and
L2 explanations did not do as well on the tests. The researchers argued that this is probably because
explaining in the L1 led to less mental engagement with processing the L2. Besides, it caused too
much reliance on directly translating example sentences word-for-word. This finding is similar to
results from another study conducted by Vosoughi in 2012.

As for McManus and Marsden (2017)’ study, it dealt with 50 college students learning French as
a second language. The researchers wanted to see how using some of the students' first language,
which is English, would affect their understanding of French grammar.

To figure this out, the students were asked to do some online reading comprehension tests and
offline sentences-matching exercises. This was meant also to help see how the students would
approach the material and apply what they learned. So, the students were split into two groups; one
practiced interpreting grammar rules in the second language only, while the other used both
English and French explanations, i.e. they used both L1 and the target language.

Comparison of the results showed that the group who used both languages seemed to have grasped
the target grammar concepts better, as they could read faster in French and performed more
accurately in the sentences-matching task. This outcome indicated that incorporating the first
language along with the second language helped the bilingual students understand the grammar
points more thoroughly, as it rendered them quicker at reading and more competent at applying
what they learned in the practice tasks.

Another study conducted by Lo (2016) dealt with the role of L1 in the development of the writing
skill. The study compared the use of translation from L1 to L2 Virus L2 only without any translation
in writing. The study involved 26 Chinese students who studied English. For the purpose of the
study they were divided into groups and given topics about social issues to write about. The writing
task consisted of two stages. In the first, one group was asked to translate a Chinese text about the
topic into English, while the other group was asked to write directly in English without translation.
In the second stage, both groups revised their English writing after seeing sample texts. The
findings of the research showed that the translation group's vocabulary and grammar improved
more than the L2 direct writing group. Besides, it was found that vocabulary gains were even higher
than grammar gains for both.

In general, the inclusion of translation in the writing task seemed to affect the Chinese learners'
developing English writing proficiency positively.

Taken all together, as stated by Shin et.al (2019), the majority of studies reported positive results
when observing L1 use in completing tasks, except for the studies of Viakinnou-Brinson et al.

(2012) and Vosoughi (2012), as theirs showed the opposite.

Based on the aforementioned studies and the driven conclusions, this article comes to offer a set of
guidelines for teachers aiming to clarify the positive use of L1 through providing a lesson plan
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sample that models L judicious use, since modeling has always been a core training material for
practitioners across disciplines, let alone educators.

2. Translation implementation guidelines

As stated previously, this article aims to offer teachers guidelines on implementing L1 into the FL
teaching practice in a way that enhances learning. Geared by this aim in view, it consists of a model
lesson plan that incorporates a set of L.1-based learning tasks relating to each phase of the lesson.
Nevertheless, it is noteworthy that the inclusion of the L1-based tasks is limited to situations where
L1 is highly expected to favour the achievement of the target learning objectives.

2.1 Lesson procedure

The suggested sample consists of a “Read and Produce” lesson (Belhadia, 2022). As revealed by
its label, such a lesson targets two skills: reading and writing. The principle backing the inclusion
of two skills within the same lesson is that the reading passage is meant to serve as a model for the
written task. In other words, by the end of the lesson the learners are expected to be able to produce
a piece of writing similar to the reading passage. In order to achieve this objective, the lesson
targets a set of sub-objectives meant to equip the learners gradually with the necessary linguistic
resources for the target written production. The sub-objectives are targeted gradually across the
different lesson phases.

The coming sections will shed light on the phases of the lesson and the objective of each one , so
as to clarify the rationale behind the incorporation of the Ll-based task in case it occurs.
Understanding the objective of the lesson as well as the sub-objectives of each phase is very likely
to foster teachers’ reflectiveness when it comes to deciding upon incorporating L1-based tasks or
limiting oneself to the target language.

2.2 Phases of the lesson

The lesson whose plan is adopted as the sample for this guiding paper is labeled “Read and
Produce”. It is conceived within the PDP framework. The latter refers to “Pre, During, and Post”.
Accordingly, the lesson stages are: Pre-reading, During-reading, and Post- reading (Figurel). The
following part describes each of these phases.

2.2.1 Pre-reading phase

This phase is considered as the entry phase. It aims at activating the leaner’s schemata through
introducing the topic of the text. Besides, it aims at pre-teaching key vocabulary of the text. The
pre-taught vocabulary are not destined for assisting the learners in understanding the reading
passage, but also for reinvestment in the writing phase, which is the ultimate objective of the lesson.
In the coming section we will see how L1 can be used to maximize efficiency of this phase, mainly
at the level of vocabulary learning.
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Figure 1 : Lesson procedure schema

- Schemata and prior-knowledge
Pre-reading activation
- Vocabulary pre-teaching

- Reading comprehension

During-reading - New Language study and practice

- Writing: Expanding or paraphrasing

Post-readin " _
9 the text, or writing a similar passage.

Note. Lesson phases with sub-phases (Created by Belhadia for this paper)

2.2.2 During-reading phase

This phase is divided into two sub-phases, the first is devoted for reading comprehension, while
the second for language exploration.

The reading comprehension sub-phase includes a set of comprehension tasks; such as
comprehension questions, true and false statements, reference words, and in-context vocabulary
activities. The aim of this sub-phase is to train the learners on comprehending a text. The suggested
tasks allow the learners to practice reading and deploy his reading strategies, such as guessing and
inferencing to decode the text.

The language exploration sub-phase aims at teaching a given language point which is already
deployed in the text. Through a set of tasks, the learners are driven to notice the target language
point which will be just after that presented to them. After that, this language point isolated,
analyzed, and then practiced after the stating the rule.

This phase also offers room for the inclusion of L1 in order to achieve a maximum of text
comprehension.

2.2.3 Post-reading phase

During this phase, the learners are meant to produce a piece of writing about the same theme of
the text. Thence, they are required to reinvest the resources targeted across the lesson, including
the vocabularies and the language point, in addition to their previous knowledge.

In this sense, the learners can be asked to expand the text, paraphrase it, or write a similar passage.

2.3 Integrating L1 into the lesson

In order for the use of L1 in the FL classroom to be judicious, it should affect learning positively
in the sense that it guarantees outcomes that the monolingual practice cannot offer. In alignment
with this principle, the content of this paper models the integration of L1 within the lesson plan.
As each task in the lesson is meant to be purposeful and relate to the lesson’s objective, L1-based
tasks should be purposeful as well. Besides, the teacher is meant to mention the purpose from using
the L1-based task as he or she fills in the tasks” aims colon within the lesson plan template.
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2.3.1 Translation-based tasks for the pre-reading phase

The tasks that can be suggested in this phase should serve the aims of the phase. Since the phase
aims at activating schemata related to the topic of the text and pre-teaching vocabulary, the L1-
baseed task should serve schemata activation and vocabulary learning. Thence, relating to each
objective, we suggest the following tasks:

a. Schemata and prior-knowledge activation

This step of the first phase aims at activating the learners’ schemata and prior knowledge in order
to favour comprehension of the text. Besides, it aims at involving the learners into the world of the
topic and thus motivating them to read the text.

Task

The teacher uses a visual aid, such as a poster or a video, related to the topic of the text, and asks
the learners discuss its content in L1 for about 5 minutes.

Aim

Since prior knowledge and schemata are shaped by the different life and learning experiences and
their activation aims to involve the learners into the topic of the text, and get them ready to interpret
the text the most successfully possible, then their activation can be done in L1first, before switching
to the target language.

b. Key vocabulary pre-teaching

This step aims at introducing the key vocabulary of the text to the learners so as to facilitate their
understanding of the text. During the schemata and prior-knowledge activation process, the teacher
elicits key vocabulary from the learners. While eliciting key words, the teacher asks the learners
for the translation of each one and invites them to note down these words onto their “personal
bilingual dictionaries”, knowing that they are going to reinvest them in the writing phase.

Task

The teacher elicits the key words and asks the students to supply their equivalents in the target
language. Once confirmed by the teacher, the learners are asked to copy them down onto their
personal dictionaries.

Aim

Presenting the equivalent of new words and concepts in L1 guarantees their appropriation by the
learners. It also enables the learners to develop their own bilingual dictionaries and use
dictionaries.

2.3.2 L1-based tasks for the during-reading phase
a. Comprehension sub-phase

This step is devoted to the practice of reading for the purpose of comprehending the text. It consists
of true and false statements, comprehension questions, and reference words. In order to maximize
learners’ involvement in the task, L1 can be used to get sure the statements, questions and
instructions of the tasks are grasped.
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Task1

Translate the following statements/questions into L1 (Individually, in pairs or groups).

Task2

Read the text and do the following:

1. Say if the statements are true or false;

2. Answer the questions/ 3. Say what or who do the underlined words refer to in the text.

Aim

The translation process is meant to ensure learners understanding of the task content, thus limiting
the comprehension challenge to the text. Besides, dealing with ambiguities surfacing in the
translation process of the task content upgrades learners’ language.

b. Grammar study sub-phase

This step of the during-reading phase is devoted for grammar study. It deals with the key grammar
points deployed in the text so as to enable the learners to accomplish the writing task properly.

L1 is likely to help learners grasp grammatical concepts rapidly, as it allows contrasting rules of
L1 and the target language, and thence make facilitate grasping the target concepts. In this part of
the lesson, the learners are invited to notice the target grammar point in the text, and then it is
isolated for analysis. In order to deepen the analysis the learners are invited to translate the
sentences containing the structure, and then they are invited to find the equivalent form in the L1.

Task

1. What is the equivalent of the word “tense” in L1? What are the tenses that you know in L17?
When is each of them used? What is the equivalent of each of these tenses in English?

2. Sort out from the first paragraph sentences containing verbs in the past simple?

3. Translate those sentences into L1.

Aim

Grammar is meant to realize successful communication, and the most trustworthy indicator of its
mastery is accuracy of the language. Thence, identifying the equivalent of the grammar point in the
L1 indicates clearly the learners’ ability to mobilize this grammar point properly in the target
language. Such a series of tasks are likely to use L1 as a scaffold to install the new concept in the
target language, and thence enabling the learner to find the adequate equivalent structure in TL to
formulate what is aimed to be expressed.

2.3.3 L1-based tasks for the post-reading phase

This phase is devoted for writing, as stated previously, herein the learners are asked to paraphrase
the text, expand it, or write a similar text suing the resources targeted throughout the lesson,
including new vocabulary and the lesson’s target language point.

Task1

Translate into L1 the following topic (Individually, in pairs, or in groups).

Aim

The translation process is expected to surface some language deficiencies that are likely to be
treated with thee teachers or the peers in case the task is a pair or group work.
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Task2

The learners are invited to brainstorm the topic and fill in a mind map. For that purpose, learners
are encouraged to use the target language while allowed to use L1 if necessary. So, they are
encouraged to jot down any ideas they judge valuable. After that, they are asked to use the
dictionary and their peers’ assistance to translate the ideas suggested in L1 into L2.

Figure 2 :Schema of the lesson procedure with the integration of translation tasks

- Schemata and prior-knowledge
activation
- Vocabulary pre-teaching

Taskl:
Disuss the visuals in L1
Task2:

Supply the equivalents of the
following words in TL
(Individually, in pairs or
groups).

Task3:

- Reading comprehension
- Gammar study and practice

A/ Reading comprehension:
Task1:

Translate the following
statements/questions into L1.

Task2:

Do the comprehension tasks
(in L2) (statements- questions-

- Writing: Expanding or
paraphrasing the text -
writing a similar passage.

Task1:

Translate into L1 the following
topic.
Task2:

Brainstorm the topic and fill in
a mind map in L2. (Translate
from L1 to L2 when needed)

(Individually, in pairs or

Discuss the visuals in L2 reference words) groups).

B/ Grammar Study:
Task 3:

1- What is the equivalent of the
word “tense” in L1?

2. What are the tenses that you
know in L1?

3. When is each of them used?

4. What is the equivalent of
each of these tenses in
English?

5. Sort out from the first

paragraph sentences containing
verbs in the past simple?-

6.Translate these sentences
into L1!

Note. Schema of the lesson procedure with the integration of translation tasks (Created by Belhadia
for this paper)

Aim

The use of L1 in this case allows the learners to consider all the ideas that may pop up. The

translation process is likely to unveil the language lack they have and thence treat it so as to
accomplish the writing task.

Conclusion

In conclusion, the judicious use of students' mother tongue can be beneficial in facilitating foreign
language learning, especially in the early stages. Thence, rather than banning L1 completely, it is
preferable to integrate it in a limited and structured way, all along with a maximum of exposure
and practice of L.2.

The L1 integration lesson procedure suggested in this article is meant to guide teachers willing to
make use of L1 from a scaffolding perspective. That is to say, using L1 to assist learners to learn
their additional language, until they master it well enough to pursue learning without getting
recourse to L1.
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In nutshell, this model suggests using L1 for introducing the lesson objectives, key vocabulary, and
instructions, then, switching to target language for practice and linguistic resources investment in
the production phase. The model advocates explicit openness to the use of L1 also for compensation
and repair purposes in case of language barriers.

Recommendations

Regarding the important amount of research works in favour of the use of L1 in foreign and second
language teaching, we recommend the following;

1. Encouraging teachers to target language proficiency through efficient strategies among
which translation and language transfer;

2. Highlighting the importance of learner’s exposure to the target language even though
adopting translation; and causing L1 use to fade gradually as learners develop more
proficiency in the target language.

3. Providing teachers with translation-based tasks and strategies so as to enable them to
implement L1 safely and efficiently;

4. Conducting inter-languages analyses to sort out differences and similarities between
languages in order to favour learners’ conscious use of their whole linguistic repertoire.

Conflict of Interest
The author declares that he has no conflict of interest.

How to cite this article according to the APA method:

Belhadia. A (2024), Practical Guidelines for Implementing Translation into the EFL Classroom,
Journal of Languages & Translation, 04(02), Laboratory of information and communication
technologies in the teaching of foreign languages and translation, Hassiba Benbouali University of

Chlef, Algeria, pages.218-228.

227



Journal of Languages & Translation Vol 04 Issue 02 July 2024

Bibliography

Belhadia, A. (2022), A learning strategy-based procedure for developing the writing skill through
reading, Academic review of social and human studies, vol 14, number 02, Hassiba Ben Bouali
University of Chlef, Algeria, pages:3-10

Bruen, J., and N. Kelly. 2014. “Using a Shared L1 to Reduce Cognitive Overload and Anxiety
Levels in the L2 Classroom.” The Language Learning Journal 45 (3): 1-14.
doi:10.1080/09571736.2014.908405.

Chiou, B. 2014. “Rethinking the Role of L1 in the EFL Classroom.” English Teaching & Learning
38 (4): 53-78. doi:10.6330ETL.2014.

Ghobadi, M., and H. Ghasemi. 2015. “Promises and Obstacles of L1 Use in Language Classrooms:
A State-of-the-Art Review.” English Language Teaching 8 (11): 245-254.

Hall, G., and G. Cook. 2012. “Own-language Use in Language Teaching and Learning.” Language
Teaching 45 (3): 271-308.

Liu, Y., and A. P. Zeng. 2015. “Loss and Gain: Revisiting the Roles of the First Language in Novice
Adult Second Language Learning Classrooms.” Theory and Practice in Language Studies 5 (12):
2433-2440

Lo, S. W. 2016. “L1-L2 Translation Versus L2 Writing Tasks: An Empirical Study on Non-
language Major Students’ Improvement in Writing Proficiency.” Writing & Pedagogy 8 (3): 483—
518.

Macaro, E., and J. H. Lee. 2013. “Teacher Language Background, Codeswitching, and English-
only Instruction: Does Age Make a Difference to Learnerss’ Attitudes?” TESOL Quarterly: A
Journal for Teachers of English to Speakers of Other Languages and of Standard English as a
Second Dialect 47 (4): 717-742. doi:10.1002/tesq.74.

Shin, J.-Y., Dixon, L. Q., & Choi, Y. (2019). An updated review on use of L1 in foreign language
classrooms. Journal of Multilingual and Multicultural Development.

https://doi.org/10.1080/01434632.2019.1684928

Tsagari, D., and C. Diakou. 2015. “Students’ and Teachers’ Attitudes Towards the Use of the First
Language in the EFL State School Classrooms.” Research Papers in Language Teaching &
Learning 6 (1): 86-108.

Viakinnou-Brinson, L., C. Herron, S. P. Cole, and C. Haight. 2012. “The Effect of Target Language
and Code-Switching on the Grammatical Performance and Perceptions of Elementary-Level
College French Students.” Foreign Language Annals 45 (1): 72-91. doi:10.111/j.1944-
9720.2012.01170.x.

Vosoughi, M. 2012. “Enhancing Lexical Knowledge Through L2 Medium Tasks.” English
Language Teaching 5 (10): 34. doi:10.5539/elt.von10p34.

Yao, M. 2011. “On Attitudes to Teachers’ Code-switching in EFL Classes.” World Journal of
English Language 1 (1): 19-28. doi:10.54

228


https://doi.org/10.1080/01434632.2019.1684928

